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Abstract 
The quality of university education not only in the Czech Republic is presently a highly discussed subject. It can be perceived 
from the aspect of contents, or the perspective of developed cognitive functions and the level which study goals are aimed at. In 
this regard, we can evaluate to what extent the given subject or lesson go into depth and scope, and ultimately what demands the 
entire education places on the level of the learners’ cognitive activities. A research study was conducted on a group of 121 
students of the first year master’s programme for teaching second grade basic school, with the objective of analyzing their own 
approach to education as a whole, reflecting on their own style of learning and to give thought to the existing factors that form it. 
This paper presents the results of a qualitative analysis of self-reflection (open statements) of the students to the subject of 
University Education and I.  
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Introduction 
At present, the quality of university education is being heavily discussed at an international forum. Just like 
the entire society, the Czech educational system has undergone numerous transformations over the past 20 years and 
is still in the process of change. We will briefly summarize the significant changes in the introduction.  
The worldwide globalized society places emphasis on the professional preparedness of all citizens and on 
creating opportunities for education. Under conditions of Czech education, this trend has significantly left its mark 
particularly on university education. A considerable increase in university clientele has occurred, which Štefl (2009) 
reflects concisely on: in 1918 – 1938, less than 1% of the age cohort had university education. In the 1970s, this 
share rose to 13%. Now the net entry rate into tertiary education is 58.1%. Since 2000, the share of youth attending 
university has doubled - or almost tripled since 1993. This dramatic growth is the result of the implementation of 
several organizational changes, moreover, a decrease in the number of top students in the majority of fields and an 
overall decrease in the average level of students in comparison to earlier times.  
Thus Czech university education is becoming considerably massified – many new fields have been 
established and significant changes in the organization of the entire education system have taken place. One of the 
major changes and trends of present day Czech university education is its modularization. The division of the 
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educational curriculum into smaller sections enables increased accessibility to students while being permeable 
among schools of varying focuses, including those abroad. On the other hand, however, there is a great deal of 
content fragmentation of the curriculum and a lack of space for integration of the mediated and acquired findings 
(Juklová, 2011). Another current trend in university education is the reduction in personal contact and intensive use 
of information technologies. All of these characteristics demand a high degree of autonomy, critical thinking, 
responsible decision-making and also skills related to managing and realization of personal learning from the part of 
the student (Juklová, 2011).  
1612   Kateřiná Juklov· /  Procedia - Social and Behavioral Sciences  69 ( 2012 )  1610 – 1615 
1. Objective  
The objective of this paper is to point out how the current settings of the Czech university education system affect 
the learning style of university students. Students were intentionally selected from the pedagogical faculty, who are 
preparing for the teaching profession and whose own approach to learning and a wider scope of conditions that form 
it are a part of undergraduate professional preparation.  
2. Method 
The research method of choice for data collection is qualitative analysis of written self-reflection provided by 
students of the pedagogical faculty on the subject of University Education and I. Self-reflections are in the character 
of an open statement or opinion not only on one’s individuality in relation to learning, but is also reflects the 
relationship of students to requirements and conditions, which the present educational system and even the society 
as a whole brings. Qualitative analysis of written statements was conducted through the procedures of the 
established theory (Strauss, Corbinová, 1999), including open, axial and selective encryption. 
 
3. Research group  
The research group consisted of 121 students of the first year master’s programme for teaching second grade 
basic school, of the Pedagogical Faculty of the University of Hradec Králové, of which 81 percent were females (N 
= 98) , and 19 percent males (N = 23). All of the students included in the research have already completed their 
undergraduate studies at the pedagogical faculty and at the time of writing their self-reflections, the students were in 
their first year of the master’s programme. For all researched students, completion of the pedagogical-psychological 
module was a discipline which is included in both the undergraduate and master’s programme. Apart from this 
common foundation, each student generally has two teaching qualifications which they are systematically educated 
in. From the aspect of this profession, the research group had the following characteristics:  
•  social and linguistic approbation/disciplines (56%) 
•  informatics (12 %) 
•  natural sciences (21 %) 
•  the arts (11%) 
4. Results 
The opinion of students reflects the current state of university education and they also evaluate it from the aspect 
of clientele. Moreover, it also includes an implicit comparison with lower levels of education, which a young person 
completed during his/her school attendance.  
In professional literature, learning style is understood as  description of attitudes and behaviour that determine 
individualy preferred way of learning (e.g. Honey,  Mumford, 1992).  Qualitative analysis confirmed that learning 
style represents a model of behaviour, which is formed during the course of life based on interaction of the 
following factors in particular:  
• parents – their attitude towards education, degree of support in their child’s learning,  
• talents of the individual -  distribution of its individual parts, 
• personal values and needs of the individual in connection to his/her uniqueness and whole personality  
• teachers – as a role model and source of feedback 
• experience with prior education - experiencing success and failure, requirements, which are placed on the 
individual  
Parents are mentioned by students as the bearers of values and attitudes towards learning. As such, they place 
certain demands on their child and express their ideas about what their child should achieve in his/her education. 
The character and degree of demands with which the parents show interest in their child’s learning results have an 
impact on the child’s attitude to  learning. At the beginning of school attendance, parents are generally the ones who 
control their child’s attendance and preparations at home for school. A child’s learning in the heteronomous stage of 
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development is generally led by the need to please their parents and not to disappoint them. Moreover, parents are a 
child’s common source of support in learning - they devote their time, are helpful in learning, and give advice and 
recommendations. They can also become a role model for their child with their approach to learning.   
Individuality of an individual in relation to learning is derived from his/her talents and preferences in cognition 
(abstract vs. specific thinking, creative vs. algorithmic thinking, mechanical vs. logical memory, application of sense 
in perception – visual, auditory, kinaesthetic and mixed type). Furthermore, students differ from one another in the 
type of motivation to learning (inner vs. outer), motivation to performance , the degree of independence in learning, 
the extent of the need for social contact, the amount of extracurricular activities and even certain personality traits 
(e.g. diligence, sociability or the need to stand out).   
A significant factor in shaping the learning style of students of the Pedagogical Faculty of the University of 
Hradec Králové is experience acquired from all educational institutions which the students have attended. As a 
powerful shaping factor, school consists of several formatively important aspects – teachers, who mainly affect the 
motivation (approach) of individuals to learning with their own approach, or experience associated with 
experiencing success and failure can act as role models. The scope and character of learning requirements, 
which generally increase with higher institutions, have undergone a significant transformation. Confrontations of 
individuality and existing learning routines with the requirements of the new school environment present a very 
demanding situation in life. Students often write about these situations as a period of “shock” or a “turning point.”   
Turning-points in the style of learning occur at different times; however, generally in relation to situations which 
place greater demands in the form of higher requirements on learning/study. Students find themselves in situations, 
when they are not able to meet the learning requirements using existing standard methods. Their learning style 
begins to develop. They learn to plan, differentiate between what is important and less important in terms of 
assignments and to choose what is essential from the large quantity of learning material. Thus a young person is 
often confronted with a situation he/she cannot manage for the first time in his/her life. This moment is very 
important in the development of his/her learning style. Overcoming the situation requires greater efforts and seeking 
new strategies in the learning process. It also leads to correction in the way he/she perceives him/herself and 
learning. Students are often forced to redefine their learning goals and personal concept of learning success.   
Individuality is applied in the process of finding a new learning style. If this radical change occurs during grade 
two basic school or secondary school, then parents are often the support for students. The approach of parents and 
various forms of instrumental help provides students with motivation they are often lacking because they 
subsequently want to please their parents with their study results or at least not to disappoint them.   
We have already mentioned that turning point situations bring confrontations between the new requirements and 
existing learning style. How do our students perceive requirements demanded from them while studying at the 
faculty? An important characteristic of study requirements at university is the large volume of material and new 
time arrangement of learning outputs. A large share of students states the need to learn mechanically, but while 
understanding the given material. Understanding the connections between curriculum helps remember the material 
more permanently without the need to know every single detail by heart.  
Students frequently find that the study curriculum is often incoherent or includes subjects which they consider to 
be of no benefit. Teachers can also take up a different approach to material - students often reflect discrepancies in 
requirements. Many students complain about the high abstraction of certain subjects, which makes it impossible to 
imagine a specific application of the curriculum, or deduce one’s own conclusions. A lack of interconnection 
between the curriculum and practice is also a common complaint of students, as it has a negative impact on their 
approach to learning, in particular their motivation.   
Students perceive the organization of time for learning as the most radical change that the university 
environment demands. No continuous output exists in many subjects and individual assignments are completed in 
crash loads at the end of semesters. In such cases, a considerable amount of assignments accumulate in the exam 
period, resulting in a loss of motivation to sustain work, putting studying off until last minute and shifting towards a 
more superficial way of processing curriculum with a lower degree of understanding.  
If a student should be successful and fulfil his/her educational requirements, he/she needs to adapt to the new 
conditions. Thus he/she needs to begin to develop new strategies in his/her learning and learning style. First of all, 
he/she is forced to deal with the aspect of time. Having time under control means eliminating stress, anxiety and 
panic that come along with feelings of being under time pressure. 
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 The organization of time includes a series of decisions. A student reflects his/her study requirements and 
estimates the amount of time required for the fulfilment thereof. Moreover, the realization of individual outputs 
needs to be coordinated in time. Time management puts a student in face of the need to make a choice. He/she has to 
decide how much time is needed for individual assignments, what order to complete them in and sometimes he/she 
even chooses subjects he/she will intentionally not  dedicate time to. Oftentimes, the length of time for preparation 
at home is entirely up to the student – whether or not he/she will use the time throughout the semester or just the 
several weeks during the exam period. All of these decisions demand a certain dose of autonomy, self-confidence 
and experience.  
Some students deal with their learning by returning to the secondary school style of learning and place emphasis 
on ongoing learning. Others leave learning to last minute substantiating it by claiming that they have to learn the 
curriculum by heart and use short-term memory. They prefer to deal with a number of other (often not study related) 
matters throughout the semester rather than dividing their attention up among several projects. Others have learnt to 
differentiate between the important and less important subjects, while learning the important ones continuously and 
striving to understand and approach them from a deeper angle. However, they approach the latter group of subjects 
only superficially and with the objective of completing them and passing the exams. In areas where requirements are 
not consistently placed on students by their teachers, all students state they have problems with motivation to learn 
throughout the semester. High abstraction of a subject, low interconnectivity results in a lower level of 
understanding, and a more superficial and “crash” style of learning with a loss of motivation to learn systematically.  
Apart from time management, students learn to manage the curriculum. They select sources from which they 
can draw information and the method of preparation. During the learning process itself they also take the method of 
processing notes into account. Here they apply their previous experience with individual needs and particularities in 
learning. In their statements, students often reflect on which sensory modalities they prefer and method they apply 
them with to their everyday routine.   
Moreover, their personal values and actual needs also have an effect on their learning. At the beginning of 
university education, students can get into conflict with the newly discovered “freedom” if they lack motivation to 
fulfill their study requirements. Thus, their approach to learning is affected by other life values and where education 
and professional preparation stands.  
In relation to social transformation, it is possible to find two types among students. The loner is an introvert in 
character who prefers independent preparations, which he/she often ritualizes and can devote the required energy 
and attention to. The loner’s approach is generally more intense, with an emphasis on details. On the contrary, the 
friend has a strong need for social contact, thanks to which he/she prefers group or pair activities as much as 
possible when learning. Joint learning in pairs or smaller groups is a very popular activity. Students state that peer 
learning reduces their anxiety and increases their self-confidence, motivation and enables them to support each other 
in learning.  When they have to explain something to someone, they feel they are able to learn it better and they can 
test and help each other out. However, these students also admit that social activities, among others, also mean that 
their attention is diverted and they have less time for working with the material. Thus their approach is at a more 
superficial level.  
Continuing efforts and adoption of new routines leads to the formation of a new learning style, adapted to the 
new environment, requirements, individuality of the student and his/her values and actual needs as well. What is this 
style like? Its quality is not only confirmed by the study results achieved, but also by the subjective feelings and 
long-term characteristics.  
Dissatisfaction with personal learning style is apparent among students. The majority of them state problems with 
motivation and the need to exert considerable efforts to learning in the instance of subjects they perceive as useless 
or uninteresting.  Furthermore, they state that thanks to the conditions established by the system, they only retain 
knowledge short-term and forget most of it after their exams. In order to be able to concentrate more and process 
study material more intensely, they would need to have less subjects, instructions to learn material in greater depth 
and smaller groups. In general, students state they have problems with motivation in relation to crash loads of 
outputs in terms of time. They also reflect on the fact that the system forces them to approach learning at a 
superficial level, based on memorizing material without a deeper understanding. They complain about the 
incoherency of material studied without any connection to possible practical application.  
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5. Discussion and conclusion  
The objective of this paper is to point out how the current settings of the Czech university education system affect 
the learning style of university students. A research study was conducted on a group of 121 students of the first year 
master’s programme for teaching second grade basic school, with the objective of analyzing their own approach to 
education as a whole, reflecting on their own style of learning and to give thought to the existing factors that form it.  
The learning style of the researched students appears to be a recurring model of behaviour, in the formation of 
which many factors play an important role throughout life: the first are the individuality of the individual in 
relation to learning, which are derived from the structures and level of his/her talents, preferences in learning, 
values and actual needs in connection to his/her uniqueness and personality as a whole. A child’s overall attitude 
towards learning is shaped from an early age mainly by his/her parents, their attitude towards education and degree 
of support in their child’s learning. The next group of factors is formed by the environment of the educational 
institution- primarily values such as the character and scope of study requirements and the approach of certain 
teachers, who provide feedback to students and can act as role models through their own conduct. The overall 
package of conditions in educational institutions is set into a broader scope of social-political-economical 
relations. 
The confrontation of an individual with the requirements of the educational environment is a deep source of 
experience and new self-reflection. The existence of discrepancies among the requirements of institutions and 
acquired experience and customs leads individuals to seek new, more effective strategies and to shape their learning 
style. Students state that the greatest change that comes with university education is time management of their 
studies, which results in the majority of them having problems with motivation to learn on an ongoing basis and 
thus they prioritize the crash mechanical and superficial approach to learning.  
Furthermore, students state that thanks to the conditions established by the system, they only retain knowledge 
short-term and forget most of it after their exams. In order to be able to concentrate more and process study material 
more intensely, they would need to have less subjects, instructions to learn material in greater depth and smaller 
groups. They also reflect on the fact that the system forces them to approach learning at a superficial level, based on 
memorizing material without a deeper understanding. They complain about the incoherency of material studied 
without any connection to possible practical application.  
Several conclusions arise from the aforementioned for university educators. It is necessary to take the structure of 
study programmes into consideration and if possible, to conceive them so that knowledge acquired in individual 
subjects is subsequently synthesized, integrated and implemented in future practice. This intervention will make the 
study subject more meaningful and attractive for the students themselves – it will lead to a reduction in the 
superficial approach to learning and increase motivation. A decrease in the number of subjects and scope of required 
knowledge will support a deeper approach to learning and perhaps to reducing the time pressure on completing 
several unrelated assignments. The author of the paper also considers the option establishing an ongoing 
presentation of different outputs, which provide feedback and the possibility of correction when it is still possible, as 
suitable. However, emphasis should be placed at the same time on supporting greater student autonomy and on 
assuming responsibility for their own learning, their entire education and results thereof.   
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